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Abstract

This research applied the action research method. In the spring of 2018 and the spring
0f 2019, 12 sessions of family relationship growth courses were conducted each year
in the Xinmei tribe, the indigenous people of Alishan township in Taiwan. A total of
17 students participated steadily in the two-year course and completed self-assessment
after the course each year. As a result of the text analysis of this study, it was found
that this course improves students' skills and abilities in expressing love and care,
emotional management, and dealing with interpersonal relationships. The results of
the self-assessment after class each year have directly proved that the courses help the
Xinmei participants to deal with family relationships. This study compared the two-
year participants’ self-assessments after course each year, the result indicated that
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after completing the course in the second year, the student's ability to handle family
relationships has been further significantly improved than in the first year. The results
of the implementation of this program support the Taiwan Ministry of Education's
long-term encouragement and subsidization of family education programs for indige-
nous people. It is suggested that promoting relevant courses in the aboriginal areas
should strengthen subsidies and develop local resources, including using aboriginal
church resources, setting up official family education professionals in aboriginal
schools, and hiring tribal elders and tribal manpower to join the program team.

Key Words: aboriginal tribe, family relationship, family education

Research Background and Purpose

There are many indigenous peo-
ple related issues, for colonization,
inclusive of land and cultural dispos-
session, has disrupted virtually every
aspect of indigenous life, including
family life. But there are not many
studies related to family education
(Robila and Taylor,2018) . Smyth,
Hunter, Macvean, Walter, and Higgins
(2018) cited the Aboriginal and Torres
Strait Islander peoples of Australia as
an example, mentioning that the family
life is lived within an Indigenous-
framed set of constraining socioeco-
nomic, political, and broader society
cultural circumstances. These include
very high rates of poverty, low levels
of educational attainment, poorer
housing access and conditions, poorer
health, and significantly lower life ex-
pectancy. These differences tend to be
explained in terms of deficits among
Aboriginal and Torres Strait Islander
people rather than the impact of so-
ciocultural, economic, and political
marginalization. This pejorative posi-
tioning means indigenous families are
in high need of family programs and
interventions but are also at high risk
of being least well served in the deliv-
ery of appropriate services. Such pro-
grams, however, are always subject to

the ongoing uncertainty of funding
decisions, often resulting in a series of
short-term initiatives rather than sus-
tained interventions. In Taiwan, family
education for indigenous peoples is the
same situation. This article is devoted
to improve the status of family rela-
tions of a very small number of in-
digenous peoples in Taiwan, and is
involved in family education program
according to the current situation. We
designed and implemented family rela-
tionship education program based on
the current situation. The results hope
to serve as a reference for other in-
digenous peoples.

“Xinmei” in Tsou language is
Niahosa, the meaning is ancient tribe.
Xinmei tribe is an indigenous Tsou
tribe with a total of four hundred peo-
ple in Alishan township of central
Taiwan. Most people are engaged in
labor-based agricultural production or
temporary labor work, and the eco-
nomic capacity of the tribal people is
generally poor (Xinmei Elementary
School, 2017, August 21) . Tsou is a
patriarchal society, marriage sover-
eignty is their parents, and children and
their patriarchal parents’ relatives live
together. In the tribe, the male club-
house is the “Kuba. ” It is the place
where tribe people negotiate important
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things, hold “Mayasvi” celebration,
and learn cultural knowledge such as
hunting and combating. Women are
also prohibited to enter. From marriage
to worship, the whole tribe follows a
strictly instituted domestic system. The
Tsou people highly respect team work;
they emphasize loyalty and obedience
in tribe, and some people thought this
is the reason Tsou people can easily
integrate and work effectively together
(Indigenous Resources Class-
room,2019, November 22) .

Some literature mentioned about
Tsou people history, geographic ecol-
ogy, ancestral norms, society organiza-
tion, religions, ritual and cultural char-
acteristic, but few mentioned Tsou
people’s family relationship. Wang
(2011) thought that Tsou people are
modest, not show off, being obedience
to fate, value cooperation, emphasize
groupness, and seldom flaunt individu-
alism and selfishness. Life in tribe is
harmonious and cooperative. In the
time that the researchers stayed in
Tsou tribe, they found out that Tsou
people are introverted and shy. When
spouse came to the class together, they
would sit separately with gender, they
seldom sit together; Tsou people who
joined the class were shy to answer
questions. Therefore, during the class,
the researchers did not force them to
share their opinions with their family
in group discussions. They also did not
force them to raise their hands to an-
swer questions.

There is an elementary school
with 25 students in Xinmei tribe,
where 92 percent of the total students
are Tsou, so it is a typical remote abo-
riginal school. There is no public
transportation within the tribe, and the

researchers can only drive by ourselves.
In the spring of 2018, with the support
of Ministry of Education of Taiwan,
we designed and implemented family
education courses in Tsou tribe. We
designed family relationship growth
courses for six Sunday mornings and
afternoons with a total of 12 lessons.
They were going to be held in the ele-
mentary school of the tribe; however,
in order to match the living habits of
the tribal people, they have been inte-
grated into local church. After the
course has successfully moved into
local church. The program was revised
due to the increase in participants, and
the teaching progress was slowed
down because of their learning charac-
teristics. By Spring 2019, this program
has revised, amended and improved
according to the actual class condition
of the past year. Depending on the fact
that tribal learners are not used to sit,
not able to keep up with the teacher’s
Mandarin speed, embarrassed to ex-
press in the public, and have rarely
taken family relationship courses be-
fore, we continued to improve this
program based on these s tried to un-
derstand the effects of this programs in
the Xinmei tribe.

Literature Review

Lack of Family Life Education Pro-
grams for Aborigines in Taiwan

Yeh (2017) cited the data from
Council of Indigenous People of Tai-
wan showed that in the year 2015,
there were 740 Aboriginal tribes ap-
proved by the Taiwan government.
Total Aboriginal population in 2016
was 553,228 (Council of Indigenous
People, 2019, November 21) . The
most common problems that exist in
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tribe family are financial difficulty,
single parent family and grandpar-
enting family, and parents working far
away, that cause family function to
work improperly. As a result, children
and teenagers have poor academic
performance, lack of learning motiva-
tion, and low self-esteem problems.
Family factors in indigenous students’
academic performance are
multi-dimensional, which include so-
cial status, learning experience of sib-
ling, investment in education from
parents, and cultural traits. ( Smyth,
Hunter, Macvean, Walter, and Higgins,
2018; Yeh, 2017) . The indigenous
people are different from general peo-
ple in term of cultural and knowledge
system, world outlook, and education
perspective; therefore, the family edu-
cation’s needs cannot be integrated
into the whole country. Taiwan has no
specific and complete aboriginal fam-
ily education programs.

In 2003 Taiwan passed the Fam-
ily Education Law, to define the family
education as parents’ education, filial
education, marriage education, loss of
parental child education, family ethics
education, multicultural education and
family resource and management edu-
cation. However, under the cultural
difference between Taiwan general
people and indigenous people, what is
the scope of indigenous people educa-
tion? It is still an indefinite question.
To focus on this, Guo Li (2011) con-
sidered inviting experts to focus on
indigenous people’s family education.
For family education programs of dif-
ferent races and tribes, there should be
more detailed strategy investment.

There is little literature to pro-
mote family education in Taiwan’s

aboriginal communities. However, it is
very important to promote family edu-
cation in the Aboriginal areas. Chang
and Kao (2000) took a survey of 269
families of another “Say-Siyat” abo-
riginal group in Taiwan. There was a
high correlation between pro-drinking
behavior, parenting attitude, getting
along with the degree of care and chil-
dren's drinking behavior; and the fa-
ther's influence is greater than that of
the mother. The relevance of parental
behavior and child behavior illustrates
the importance of family education. In
the category defined by the Taiwan
Family Education Law, the Ministry of
Education promoted the “Indigenous
Peoples’ Parental Education Program”
from 2014 to 2016. For this reason, the
Ministry of Education commissioned
the “Indigenous and Minority Informa-
tion Network Project” and established
results report website (K-12 Education
Administration, Ministry of Education,
2019, November 8) . It is a pity that
most of these achievement reports are
presented with activity photos, and
there are few educational activity pro-
grams designs and effectiveness re-
ports, which can only provide limited
applications and promotion for poster-

1ty.
Localize Family Education Programs

Jian (2010) thought that the
most important resource of family
education is "local people"-local pro-
moters, schools, people in the commu-
nity. Before family education profes-
sionals enter education activities, they
need to consider the regional charac-
teristics of the participants, such as:
occupation, education standards, living
practice, etc. , in order to provide ap-
propriate education content and infor-
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mation; in the teaching scene needed to
adjust course content based on partici-
pates reaction, after the activity ends, it
is necessary to take students feedback
as reference. From a long-term busi-
ness point of view, cultivating local
people who have the courage to devote
themselves to family education to be-
come “family life education profes-
sionals” is a worthy investment.

Applying the concept of "local-
ization" of family education programs
to the indigenous tribe, Lai, Wu, Kuo
and Wang (2013) interviewed the three
Bunun aboriginal principals in Xinyi
Township of Taiwan and found that to
strengthen cooperation between abo-
riginal schools and civil society wel-
fare institutions, it is also necessary to
increase the number of indigenous
teachers and train talents of local abo-
riginal schools.

Research by Lasong (2009) , Liu
(2016) , and Y. -H. Huang (2016) all
believed that it is necessary to look at
indigenous education and government
involvement in indigenous related ser-
vices from the perspective of indige-
nous people. Instead of imposing the
mainstream values on what should be
done and how to approve them, they
should be imposed on the indigenous
people. From this perspective, Guo Li
and Wu (2011) suggested that gov-
ernment agencies not only subsidize
Aboriginal money, but provide oppor-
tunities for Aboriginal school parents
to stay in the tribe. After reducing the
burden on parents, we must implement
family functions.

In practice, Y. -H. Huang (2000)
and Jian (2010) both believed that

when promoting the family education
for indigenous tribe, they must first
conduct a needs assessment and survey
of ethnic characteristics of the tribe in
order to organize a family education
course that suits the characteristics of
the tribe's residents. In order to en-
hance the confidence of the indigenous
parents and the quality of family edu-
cation, family educators can do the
relationship building in advance, and
make proper use of the ethnic charac-
teristics of the tribe's indigenous peo-
ple and cultivate the indigenous tribe
to promote volunteers. Through the
participation of tribal residents, im-
prove the quality of tribal life, form
tribal cohesion, and construct tribal
culture. Through the cultivation of
local seed teachers, they can better
respond to urban-rural gaps with re-
gional characteristics, and promote
localized family education work with
subjectivity, so that the residents of
this tribe will pay more attention to
family education due to the promotion
of family education activities. The
prevention effect family education is
more than the treatment effect.

The research of Guo Li (2011)
suggested that the closest to the Abo-
riginal family of government unit may
be the tribal schools, and the schools
must also understand the tribal culture
to assist the development of Aboriginal
family education. Therefore, the Min-
istry of Education can give schools
more autonomy to create favorable
conditions for the integration of
schools and indigenous tribes (Y. -H.
Huang, 2000) . Guo Li and Wu (2011)
also have the same views. They believe
that teachers should be trained to un-
derstand the indigenous culture, living
environment and background, and to
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strengthen teachers 'care for students
and students' families, and let parents
and teachers work together to help

indigenous students grow up success-
fully.

Above all, to promote family
education related programs in Taiwan's
indigenous tribes, localized needs as-
sessment, curriculum design, imple-
mentation and feedback, and the culti-
vation and investment of teachers who
understand tribal culture are necessary.

Research Methods
Action Research

Action Research is a combina-
tion of "action" and "research. " It is a
research conducted by practical work-
ers on practical work processes in or-
der to solve problems facing the work-
place. Stenhouse uses the "teacher as a
researcher" approach to develop the
curriculum, emphasizing the impor-
tance of teachers' participation in cur-
riculum development. Teachers must
play the role of researchers in class-
room contexts, and treat "curriculum"
as a " hypothesis to be tested by teach-
ers in classroom contexts" "and take

Action Research to test the curriculum
hypothesis (Tsai, 2000) .

In this study, the teacher of the
course is the researcher, who visited
tribal schools and churches to under-
stand the actual family problems,
learning needs, and learning barriers of
the tribe, and designed the program
and implementation methods accord-
ingly. During the course implementa-
tion, we constantly observed, inter-
viewed, and recorded the learning
characteristics and learning difficulties
of participants, proposed solutions, and
continuously modified the course con-
tent and implementation methods in
order to achieve learning goals.

Participants

A total of 17 participants com-
pleted the program and conducted
self-assessment after the class in the
past two years. The basic information
of them is shown in Table 1. The Tsou
tribe is small in number. In order to
protect the privacy of our participants,
the Table 1 only presents the pseudo-
nym, age, gender, marital status, fam-
ily living status, and couples who par-
ticipated in this course together.

Table 1. Participants Background

Pseu- Age Gender Marital Family living status Participant

donym status coding

A 62  male married wife, primary-school A-husband
daughter 1

B 58  female married husband, primary-school B-wife 1
daughter

C 61  male married wife, son, daughter in law C-husband
and preschool grandchild 2

D 60 female married husband, son, daughter in D
law and preschool grand- -wife 2
child
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E 58  male married wife and two primary-school E-husband
sons 3

F 51 female married husband and two pri- F-wife 3
mary-school sons

G 84  male married wife, son, daughter in law G-husband
and two primary-school 4
grandchild

H 86  female married husband, son, daughter in H-wife 4
law and two primary-school
grandchild

1 78  male married wife, son, grandchild and his I- husband
wife, and kindergarten grand 5
grandchild

J 76  female married husband, son, grandchild J-wife 5
and his wife, and kindergar-
ten grand grandchild

K 61  male single cohabitator passed away, K-male
step son and his family single
moved out.

L 58  male married wife, primary-school son, L- male
high-school daughter come  married
home on weekend

M 57  female widow son, two primary-school M-widow
grandchildren

N 70  female widow son, daughter in law, college N- widow
grandson come back on
weekend

O 74  female married daughter, son in law O- widow

P 61 female separation adultson P-female

separation

Q 45  female widow adult son Q-widow

Those who are steadily partici-
pating in our program were 17, among
them, 5 spouses, one is single, one is
separation, one is male married, and
four are widows. We practiced the
concept of changing the relationship
from changing yourself (Huang, 2010) ,
so we encouraged one of the married,
even unmarried, to come to improve
their family relationships and interper-
sonal interaction.

Action Research Procedure

(1) Finding the Problem: Difficulties in
Family Relations in the Xinmei Tribe

Promoting family education has
its own difficulties. Primarily, tribal
divorce rate is higher than the statistic
from official department. According to
ministry of the interior census demo-
graphic, Since 2009 to 2018 almost a
decade, the divorce demographic ratio
of Alishan Township (the annual di-
vorce ratio /annual marriage ratio) ,
compared with the national divorce
ratio in Taiwan. There were 8 years in
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total, except for 2013 and 2015, the
divorce ratio in Alishan Township (av-
erage 52. 4%) is higher than the di-
vorce ratio in Taiwan (40. 9%) . In
2018, Alishan Township divorce ratio
1s 61%, while Taiwan divorce ration is
40%. (National Population Database
Demographic, 2019, October 25) . It
can be inferred that the divorce rate of
the Tsou aboriginal people is indeed
relatively high.

According to our research advi-
sory committee members, who are also
local church shepherds, they said many
tribe people are married earlier and
there are many divorced and remarried
people. When they first got married
they will go to household administra-
tion to sign up , but the divorced or the
remarried will not change their regis-
tration in the household administration.
Some who work in other counties will
not move their registration. Attitude of
taking children out to study with Tai-
wanese children which is conservative.
Children born formerly and currently
marriage were left in the tribe, which
easily became grandparenting families.
None of this is known about the cur-
rent status of household statistics. It
can be said that the Tsou divorce rate
and family instability are higher than
the official record.

The researchers has been cooperat-
ing with Chiayi County—where Alis-
han Township is located-- ministry of
education family to promote parenting
education and marriage education. We
understood that there are difficulties
for tribal schools to engage in student
life counselling or tribal family educa-
tion. Taiwanese teachers leave home to
teach in the tribe, and they must go
down the mountain to return home on

Friday evening. Most of tribal school
teachers are Taiwanese. They live in
total difference live style compare to
the tribe children, not having enough
comprehension to tribe families and
cultural background. In addition, Tsou
people personality tendency is intro-
vert. They are not good at expressing
their own feelings and reluctant to
speak about their own family business,
which makes it hard for school and
family to communicate. In August
2017, the researchers visited the school
principal and teachers, and once of the
Taiwanese teachers said that she did
not think the tribe people have any
family problems. It cannot tell from
students’ information. Meanwhile,
another Tsou teacher talked about
Xinmei tribe's families background,
characteristics, difficulties in family
education, and the school's vision for
Aboriginal families. Tribe teachers
mentioned that there are nearly half of
single parent family. Early marriage
has cause marriage instability, conflict
between spouse communication, di-
vorce, reassemble, half siblings, and
domestic violence. These family prob-
lems, "always exist like air, but they
are of poor quality and affect the lives
of tribal people. " The principal of the
Tsou described the marriage and fam-
ily problems of parents in the tribe.

In summary, from the tribal
school prospective, these problems are
so commonplace that they have be-
come superficial. In fact, these family
problems have been existing for a long
period of time, but due to the troubles
and the fear to express, communication
is most difficult. These problems have
been passed down from generation to
generation. The tribe has never had the
specific course for family education.
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Therefore, the study designed family
relationship program for the tribe, in
hope of improving tribe participants to
deal with family and marriage rela-
tionship.

2. Diagnosing Problems: Difficulties
and Solutions in Program Implementa-
tion

(1) Solve the Obstacle of Learning
Time and Motivation among Tribe
People

As suggested by the tribal
school principal: Tribe people began to
organize bamboo garden in the early
April. Bamboo shoot was gathered
from mid-April to May. Tsou collected
tea also. They are even too busy to join
Mother Festival because they were too
busy at harvesting. In respond of the
busy season, our program held from
January to march in first year. Tribal
people are not used to using mobile
phone and communication equipment.
They can only be connected on foot
through tribal people. In this course,
three assistants were hire by tribe to
help during our program. During the
courses, the researchers actively con-
tacted school principle and those who
involved in the courses, but participa-
tion rate is not satisfactory. In the first
day of class, there were only five stu-
dents who attend the class.

After visiting with school prin-
ciple and the participants, the re-
searchers learned that those who
signed up for class had some obstacles
that they faced: Some students admit-
ted that they will be busy and could not
attend the first six classes. Some
promised to come but failed to attend
in the end. Some could not confirm

whether they can come or not. There
were low willingness to learn overall,
and several students preferred to sleep
at home. There was even one drunk
who missed most of the classes.

After discussion with school
principle and tribal elders about solu-
tion, we decided to move our program
into the local church in the tribe. To
match tribe people routine to go to
church, there were no restriction on the
busy harvest season. Attendance rate
had become stable at 17 or more.

(2) Solve Learning Disability in Tribe
People

We continued to amend the ac-
tion program as we continuously ob-
served and reflected. Curriculum and
implementation are to reflect on actual
learning process from students. After
class suggestion from students, and
suggestion from expert advisory com-
mittee, the specific suggestions to
promote learners in this program are as
follows:

First of all, it is hard for tribe
students to accept family relation-
ship-relevant programs, so the course
began in basic interpersonal relation-
ship and reduced theoretical explana-
tion to enhance actual example in life.
The teacher applies related video, sto-
ries, picture books music, learning
sheet and practical practice to guide
students, not wanting to teach a lot but
to help students to fully understand
useful skills. The teacher increased
learning sheet and time to practice in
group in hope of cultivating students
ability to cope with family relationship,
and also to apply to daily life with their
family. The second year we continu-
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ously deepen the course, to help stu-
dents to self-reflect, express and share
to experience family relationship.

Second, tribe students are not
used to sitting in the classroom. Last
year and this year, the course had six
full days, totaling twelve lessons each.
In the process of the lesson day, the
morning class is divided into two sec-
tions. During the middle of the class,
there are cuisine and food sharing time
in order to help students raise their
interest in family sharing and interac-
tion. The afternoon section is also di-
vided into two. The second section
focuses on interpersonal relationship
practice and sharing.

Third, tribe students are not used
to fast speed mandarin. The older gen-
eration of Tsou people went to church
for worship and read the Tsou Bible.
The rate of understanding of the Man-
darin course was slow. From the be-
ginning of the class last year, the re-
searchers deliberately slowed down
talking speed twice, at the same time,
using different ways and stories to ex-
plain to help students increase com-
prehension to improve effectiveness
the course.

Fourth, the course focuses on
student’s self-reflection, group practice,
and group sharing to improve effec-
tiveness of family relationship expres-
sion and communication. Before the
implementation of the class, the re-
searchers knew that the Tsou people
were shy to express in public, so the
researchers respect their privacy, hop-
ing not to make them feel pressured
and affected their willingness to learn.
So the class changed its mold to en-
courage, practice and share. Students

are encouraged to write down on the
application study sheet. They can
choose their partner freely, and group
size is not limited. If there is someone
who did not want to talk, it is ok. The
teacher made herself as example to
encourage students to learn. In this
year, students were more willing to
reflect, share, and present in class
compared to last year.

3. Program Planning: Practical Action

This study designed a specific
family relationship program to try to
improve the family problems of tribal
people due to early marriage. In 2018,
the researchers designed six full day
program, 12 family relationship
courses in total.

The main structure is based on
the marriage education curriculum of
the "Journey to Intimacy" organization
(Huang, 2016) . The main content of
the course is contained in the book
"Listening is Love. " (Huang, 2010) ,
which contains the connotation of "
love, five language of love, affirmative
language, gender difference and con-
flict, origin family, emotional type, self
expression, listening to others, emotion
adjustment, relationship amendment,
forgiveness, and love action ".

4. Review and Revise Action Plan

The researchers recorded videos,
participated in observations, inter-
viewed students, arranged students
group discussions, and invited students
to speak in each teaching session. The
researchers revised the course design
and implementation methods by visit-
ing students, visiting expert advisory
committees, and continuously reflect-
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ing after teaching. This is a cycle of
introspection, action improvement, and
completion of the course and data col-
lection.

Data Collection

1. Participate in Observation

The first author is the main instruc-
tor in the program. All the process was
filmed by teaching assistants. After the
classes, the researchers choose video
segment and convert into text.

2. Learning Sheets

Learning sheet is designed to guide
students to introspect and practice in
group, which is the main focus of the
curriculum. Actual writing from stu-
dents is limited. Also, some elder stu-
dents are not able to write, so the
course did not include too much text
requirement.

3. Interviews

The researchers interviewed students
after class or before class unofficially
to collect class opinions from students.
Three advisory committee experts of
the program gave advice on course
design and implementation. During the
class, the advisor gave adjustment to
lecturer. After the class, the advisor
conducted effectiveness review and
provide suggestions on future class.

4. Invite Students to Express

The researchers invited students to
express openly by giving speech about
their self-reflection and group practice
content as much as possible. In the
course to conjunct with curriculum
question, students are invited to give
their answers, which are also recorded
on text.

5. Teaching Reflect Diary

Course design, interaction with stu-
dents in class, and reflection in each
course all recorded in reflection diary
of the teacher, including course design
pros and cons, effectiveness of process
of class, method of continue the class
and ways to revise it, to promote in-
digenous family education plan, revise
and suggestion.

6. Self-Assessment after Class

After completion of two years pro-
grams, students wrote down “Family
Relationship Growth Courses
Self-Assessment Scale” to evaluate
their improvement of family relation-
ship. For those who did not understand
mandarin, tribal students translated and
recorded their answers.

The scale is revised base on
Journey to Intimacy International
(2018) group members curriculum
assessment, Likert Scale; the answers
to each question ranged from 1 to 6
points, with 1 representing a great dis-
agreement and 6 representing a strong
agreement. In order to improve the
validity of the questionnaire, the Self-
Assessment was anonymous. The fo-
cus of the topic is on measuring the
growth of the students' ability to deal
with family relationships. The follow-
ing seven questions are included:

(1) I know better how to communi-
cate with my family

(2) I learn better how to express con-
cerned and grateful to my family

(3) I learn better how to express my
emotion and my feeling toward my
family

(4) I know better how to confront
family conflict
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(5) This course is helpful for main-
taining family relationship

(6) After this course, I have shown
more concerns and feelings to my fam-
ily

(7) After this course, my family rela-
tionship has improved

Data Analysis

1. Text Analysis

The Research focused on the
tribal characteristics to design and con-
tinuously improve the family relation-
ship growth course, and attaches im-
portance to the growth of each tribe
student's ability to handle family rela-
tionships after participating in this
course. Therefore, whether it was from
participant observation, learning sheets,
interview, invitation to publish, or the
texts related to the student mentioned
in the teaching reflection notes, it is
written in the text or the participant
code was marked after the text, so that
readers can easily understand.

Miles and Huberman mentioned
that in qualitative research analysis,
interviews or texts with clear objec-
tives can be analyzed using "Pre-built
coding", which is an inductive coding
method compared to Grounded Theory
(Chang, trans. 2006) . The purpose of
this article was the effectiveness of the
implementation of the curriculum on
the family relationship of the indige-
nous peoples in Taiwan. Therefore,
two major directions, " The effect of
programs design and implementation
on participants " and " Effectiveness of
the course on tribal students' ability to
handle family relationships ", were
pre-built to induct the research text.

2. Self-Assessment after Class

After the 12 lessons of the 2018
and 2019 of these courses, students are
required to fill out the " Family Rela-
tionship Growth Courses Self- As-
sessment Scale". This study applies the
nonparametric statistics Wilcoxon Sign
Rank to test whether the participants
have evaluated their "improvement of
family relationships" after class, and
whether there have been significant
differences in the past two years.

Ethics Issue of Indigenous People
Research

According to the information of
the Taiwan Aboriginal Committee on
May 31, 2019, the total population of
Tsou in Taiwan is 6,663. Currently,
among the 16 indigenous peoples in
Taiwan, the population with the sixth
smallest population (Council of In-
digenous Peoples, 2019, October 25) .

According to the pastor of the
tribal church and the principal of the
tribal school, the Tsou people is natu-
rally shy and introverted and is not
good at expressing themselves. Xinmei
tribe has few people and the whole
tribe almost knows each other. There-
fore, although the important concepts
of family relations can be publicly
communicated, the participants may
not be willing to share their family
affairs and private affairs publicly.
Last year's course, although research-
ers tried their best to invite students to
express their own reflections, they also
tried to invite tribal students to share in
groups, but the results were limited.
Many students mostly just laughed and
did nothing.

The researchers conducted fam-
ily relationship courses at the Tsou
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tribe, respecting students' privacy and
willingness very much. Although the
course invited and encourages students
to express in public, we always offered
alternatives for students, such as writ-
ing instead of speaking; another exam-
ple, students who go home to say
words of affirmation to family after
class can share and receive prizes pub-
licly, but they could also come to re-
ceive prizes privately.

During the Thanksgiving Dinner
of the last class, the expert advisory
committee members also respected the
opinions of the students, and to the joy
of everyone, the students did not need
to come to stage to share lessons
learned, but only had to fill in the
Self-Assessment anonymously. In the
same way, this research participant's
background table also strives to protect
participant privacy.

Research Results

1. Text Analysis

This study analyzed the text
from participation observations, study
sheets, interviews, invitations to stu-
dents for publication, and texts re-
corded in teaching notes to illustrate
the effectiveness of this course.

(1) This Program Enhanced Partici-
pants' Skills and Ability to Express
Love and Care

This course cooperated with the
group exercise of the learning sheets
and the implementation of inviting
students to share their thoughts in pub-
lic. It has a good learning effect. For
example, in the third class, the family
group or group members played each
other's family. After practicing positive
words with each other, the teacher in-

vited in public: Is there any student
willing to share it? But since it was
only the beginning of the course, the
teacher added: “Don't force yourself,
but if you'd like to share it, welcome!”
When the teacher encouraged the stu-
dents to welcome the sharing for the
second time, one student raised her
hand and stood up and said:

"my father in law, I heard of what
he told me that make me feel so
joyful. My father in law appreci-
ate that I did not leave the family,
he said, when the time my hus-
band pass away I was young and
beautiful, he said he always
thought I will remarried, I am in
my family, take care of my chil-
dren effort, I was so touched, I
have never listen to him say such
word to me. (Q-widow)"

It can be seen that even under
one roof every day, love cannot be felt
unless the family speaks out of grati-
tude and praise each other. In addition
to participant Q, several other students
also mentioned participating in this
course and learned the skills of ex-
pressing love and care (A-husband 1;
M-widow; O-widow; I-husband 5) .

(2) This Program Improved Partici-

pants' Ability to Manage Emotions
This course is designed to in-

clude related courses to improve Emo-
tional Intelligence, including the ex-
pression of self-perception, listening to
others, and emotional regulation. Dur-
ing and after the course, several par-
ticipants mentioned improvements in
emotional management skills. For ex-
ample:
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...... My family is when I
face alcohol, and in my place ,
home, if the children do not go
out to work, they will almost al-
ways quarrel, and then I will al-
most always run upstairs to rest,
and then I almost When I didn’t
take this class, . . ., I would throw
things angry, but now when I
come across this, I will think of
the class taught by the teacher, . . .
I think of whatto do . . .
(M-widow) "

Some students also mentioned in
their end-of-class sharing and post-
assessment their favorite courses is
emotional management (J-wife 5;
A-husband 1) , and some mentioned
them after the class they actually ad-
justed their mood (s H- wife 4; B-wife
1) . It can be seen that this course actu-
ally improved the student's ability of
emotional management.

(3) This Program Improved Partici-
pants' Ability to Deal with Interper-
sonal Relationships

The course uses simple short
term lectures, including love-related
scientific research study and simple
common language, to explain rela-
tionship conflict and spouse conflict.
Also, the course tries to guide students
to analyze themselves and family
members, then practice in group on
how to express one self, how to listen
to others, and how to repair relation-
ships. Students have affirmed the ef-
fectiveness of the course:

"After completing the course |
learned how to use communicat-
ing skill, using action and lan-
guage in coincidence, express

each other feeling and repair rela-
tionship (B-wife 1)

We are race that is poor at express
our self, such learning is in great
help of spouse, parents, family
and friends (E-husband 3)

The part I love the most is family
interaction, in the course I learned
how to communicate with my
family, and learn how to express
my concern, for better under-
standing for my family.
(A-husband 1)

The course gave me sense of
idea...... of how important and
how to face conflict (M- widow)

In parent-child relationship, I took
what teacher said, to learn, slowly
improve my relationship.

( P-female separation)

...... I have learned before you do
something, you have to change
yourself; you must do it for good
first. (O- widow)

I love this course in the part that
family and friend’s communica-
tion and love each other. (I- hus-
band 5) "

In summary, participants have
improved their skills of facing inter-
personal conflict and practical com-
munication skills, which not only en-
hance the ability to deal with family
relationship but also help relationship
with friends.

Self-Assessment Analysis

This program was conducted in
Xinmei tribe for two years with the
same participants and the same af-
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ter-class " Family Relationship Growth
Courses Self-Assessment Scale". This
study further compares the results of
the two-year after-school assessment
scale side by side to understand the
effectiveness of the programs. In order
to improve the validity of the
Self-Assessment Scale, the scale is

anonymous, so it is not possible to
compare the score differences between
the same person’s score of the two
years. The average score of all the stu-
dents who answered the questions is
used to compare the score differences
between the two years.

Table 2. The 2018 and 2019 Participants’ Self-Assessment Comparison of the Item
Average of Questions about "the Ability to Deal With Family Relationships”

. . . o A B
Y P (N=17)  (N=17)

1 I'learned how to communicate with my family. 5.5 5.4 -0. 1
2 I learn better hovx'f to express concerned and 5 4 5.6 0.2
grateful to my family
3 I learn better how to express my emotion and my

. ) 5.4 5.7 0.3
feeling toward my family
4 T know better how to confront family conflict 5.4 5.8 0.4
§ Thls.course is helpful for maintaining family rela- 56 59 0.3
tionship
6 After this course, I have shown more concerns

. . 5.4 5.8 0.4

and feelings to my family
7 After this course, my family relationship has im- 5 5 59 0.4

proved

As we can see from the above
table, from 2018 to 2019, participant’s
self- assessment about their family
relationship grew after class. Among
these 7 questions, each question has an
average of 5. 4 or more on the 6-point
scale. Except for the first question, the
average score decreased by 0. 1 points,
the average number of other questions
from 2018 to 2019, and the second
year all increased compared to the first
year. In other words, the students took
this course for the second time and felt
that they were “expressing gratitude,”
“expressing emotional feelings”, “fac-

2 <¢

ing conflicts”, “maintaining relation-

9 <6

ships”, “number of expressions” and

“relationship improvement. ” It was an
average of 0. 3 points higher than the
first year.

Does this indicate that the Tsou
people’s self-assessment about their
family relationship growth, after
they’ve joined the course, had “sig-
nificant” increase compared to the
2018 class? We uses the Wilcoxon
Sign Rank to test whether there is a
significant difference in the self- as-
sessment of handling family relation-
ship ability between group A and
group B in the above table. The results
of the test are shown in the following
table:
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Table 3. 2018 and 2019 students self-assessment of differences in ** handling family
relationships " Wilcoxon Sign Rank results table

The ability to Number of Item Standard Z test P
deal with family relationship indicators average deviation

Spring 2018 7 0. 08 -2.05 . 040
Spring 2019 7 0.17

As the Table indicated, the re-
sult of Wilcoxon Sign Rank can show
that, The Z value was -2. 22, and the

significance (P value) was . 027 (P=.

05) , which was a significant difference.

This means that the results in Table 3
above are statistically significant.

The researchers believe that the
above results have at least two mean-
ings: first, it directly proves the effec-
tiveness of this program on the growth
of Tsou participants; second, it sup-
ports the Taiwan Ministry of Education
to encourage localized family educa-
tion programs that are more than two
years in aboriginal tribe. The results
are worthy of reference in the future to
promote education programs for in-
digenous families in Taiwan.

Discussion, Conclusions And
Recommendations

Effectiveness Of The Program

(1) In terms of program design, im-
plementation, and learning effects for
participants, this course improves stu-
dents' skills and abilities to express
love and care, emotional management,
and interpersonal relationships.

In order to achieve the effects of
real life applications, this program was
designed for self-reflection,

self-expression, listen to others, group
exercises, and group sharing activities.
Tsou people are not good at Chinese.
The teacher have slowed down the
pace of speaking, using simple life
words to express past research results
and effective research methods. They
also applied easy-to-understand movies
and life examples. Because people are
shy and introverted, this course en-
courages expression but not coercion,
but provides alternative ways to write
it down or share it privately. The Tsou
people are not accustomed to sitting
for long periods of time. This course
was designed for short lectures, and the
activities are held in turns dynamically
and statically. People are not used to
attend classes at elementary schools.
This course moves activities to the
church.

The design and implementation
of this course have successfully im-
plemented 12 lessons in each of the
two years, successfully guiding stu-
dents to participate, reflect, express,
listen, and share what they have
learned, as well as the feelings and
benefits of participating in the program.
Huang (2000) and Jian (2010) both
believed that family education profes-
sionals need to consider the regional
characteristics of the participants be-
fore entering educational activities, so
as to provide appropriate educational
content and information; in the educa-
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tion scene, timely adjustments should
be made according to the response of
the participants after the pre-set teach-
ing content, we need to review the ef-
fectiveness of the strategies and educa-
tion activities based on the feedback
from the participants. This study also
demonstrates the effectiveness of the
curriculum, which matches the charac-
teristics of the participants and can be
modified at any time.

(2) In terms of self-assessment of par-
ticipants, this program significantly
improved the ability of tribal partici-
pants to handle marriage and family
relationships, including "expressing
gratitude," "expressing emotional feel-
ings," "facing conflicts," "maintaining
relationships," "expression Growth
"and" relationship improvement. "

After completing the program in
2018, the tribal participants "strongly
agreed" that they had increased their
ability to handle all aspects of family
relations; after completing the program
again in 2019, the participants consid-
ered that their "ability to handle family
relations" was "significant" improve-
ment to reach statistically significant
levels. This directly proves the effec-
tiveness of this program, and also
supports the Taiwan Ministry of Edu-
cation's policy of continuously subsi-
dizing the development of indigenous
ethnic family education programs for
more than two years, which is neces-
sary and effective.

The promotion of home educa-
tion-related courses in Taiwan has
been effective (Li, Hsiao, Chen, Teng,
& Ting, 2018) . However, there have
been few studies on the implementa-
tion of family relationship related pro-

grams and the promotion of family
education programs in aboriginal areas.
This study demonstrates the effective-
ness of the programs developed to
promote family education in indige-
nous tribe.

Some Suggestions To Promote Family
Education In Aboriginal Tribes

(1) It is recommended that relevant
courses be promoted in the aboriginal
areas, and resources of the aboriginal
churches can be used.

This study confirms the role and
function of tribal churches as social
education institutions of indigenous
peoples. Aboriginal family education
programs will be more effective if they
can use Aboriginal church resources to
meet the needs and lifestyle of tribal
people. In Australia, indigenous people
local tribal churches play a significant
role too. In mainstream churches,
white women would be essential to the
conduct of missions as personal sup-
porters of white men’s endeavors, as
appropriate mentors and teachers of
Indigenous women and children, and
as agents in the implementation of
government-initiated policies sur-
rounding Aboriginal peoples. (Cruick-
shank & Grimshaw, 2019)

Jian (2010) thought the most
important resource in family education
is local people. From the tribe’s per-
spective, the force behind family edu-
cation are tribe promoter, tribe people,
and tribe school. Just next to the Cha-
shan tribe, a neighbor of the Xinmei
tribe, Lai (2006) recorded the educa-
tion work of the Chashan Church.
They trained local aborigines at Sun-
day school and class tutors, and gath-

181

The International Journal of Organizational Innovation
Volume 14 Number 3, January 2022



2021-2010 IJOI
https://www. ijoi-online. org/

ered children who are idle on the road
to write homework. They taught ethnic
languages, ethnic culture, character
education, life education, and talent
learning.

So, the suggestion is that, to
promote family education in indige-
nous area, local churches can be the
location to hold programs. Only in this
way can the programs meet the learn-
ing needs and daily life of the indige-
nous people, and improve the partici-
pation rate and effectiveness of the
programs.

(2) Aboriginal schools should set up
specific "family life education profes-
sionals" who are responsible for the
promotion of family education in tribal
schools and the connection between
schools and families.

The results of the implementa-
tion of this course support the Taiwan
Ministry of Education's subsidy of
localized long-term education for in-
digenous families, which has had more
in-depth results. But the tribe's deep
cultivation is not easy. While poten-
tially in strong need of relationship and
parenting supports, the lessons learned
from previous decades is that programs
developed for non-indigenous popula-
tions are unlikely to either attract abo-
riginal families or be effective for
those that do use them (Smyth , Hunter,
Macvean, Walter, and Higgins, 2018) .
Therefore, it is worth investing to train
local people who are enthusiastically
engaged in family life education to
become “family life education profes-
sionals ““ (Jian, 2010)

Some researchers believe that it is
necessary to train school teachers to

understand the inhabitants' culture in
order to help the tribal family educa-
tion progress (Guo Li & Wu, 2011;
Huang, 2000) . However, according to
the researchers’ experience to promote
family education in the tribe, the
school teachers in the aboriginal areas
did not understand family education.
The Taiwanese teachers returned home
during the holidays, the tribal parents
were not aware, and the tribal grand-
parents were unable to actively com-
municate with the teachers. Guo Li
(2011) and Yeh (2017) and others be-
lieve that the lack of connection be-
tween Taiwan's indigenous school
education and family is one of the dif-
ficulties faced by indigenous family
education. Therefore, it seems neces-
sary to train tribal teachers to become
qualified family education profession-
als of the Ministry of Education; or to
hire family education professionals in
tribal schools to plan and promote
tribal family education.
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